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Abstract 
Following a methodology that is both exploratory and qualitative, we present an analysis of the experience of novice inspectors 
during their first year of inspection. Based on a questionnaire administered to novice inspectors, coupled with their stories (semi-
structured interviews) and an analysis of their journal, the study first explores the problem of employability in education. Second, 
it highlights the constraints on one hand to the successful integration of novice inspectors left alone without support or a welcome 
structure, the inadequate initial training received at the CNFIE2, and the factors favourable or unfavourable to their professional 
development, and mastering their new responsibilities on the other. This study sheds light on how to foster the employability of 
novices in the inspection job, and reinforces the importance of addressing their professional insertion following their initial 
training. It also makes recommendations to improve the current conditions of entry into the inspector profession. 
1. Introduction 
Despite the professionalizing orientation of the training of inspectors of education in Morocco, and the structural 
and functional changes at the National center training’s inspectors of education (CNFIE Rabat), the issue of the 
employability of inspectors remains enigmatic, problematic, or disappointing for several solicited frameworks for 
the education and training of beginners.   
Such renewed interest is justified by the increasing willingness of the CNFIE to know about the career of its 
graduates and to assess the availability of training provided in a context in which it appears that education 
inspectors’ diploma no longer protects enough against professional failure, passivity, professional isolation, stress 
and burnout. For these reasons, the center questioned the adequacy of its training with the specificity of the market 
and with the new requirements and inspection missions. Thus, our research is part of work of the ORDIPU3. Its 
purpose is threefold. First, it analyses what actually happens in the professional life of graduate novices during their 
first year of entry into the profession of inspector through their perceptions and satisfaction levels. Second, it 
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assesses the adequacy of their initial training with the professional skills to carry out their job. Third, it identifies the 
constraints and problems encountered during their first year of experience and tries to suggest some remediation. 
 
2. Reference frame 
2.1 Professional integration or employability   
 
As is the case for most concepts in social and human sciences, employability is relatively polysemic. It still lacks a 
unanimous definition and a solid theoretical basis. There is little scope here to study extensively the various 
definitions given: it is sufficient simply to present the most salient aspects. Throughout the literature, the definition 
of professional integration is diluted through its own characteristics, which vary from one author to another and 
from one context to another. The following table summarizes the different attributes assigned to employability and 
shows how this term is floating.    
 
Table1. Summary of the defining characteristics of employability according to different authors  
Characteristics and descriptions   Authors 
Systematic and finalized process. Desgagné (1995); Legendre (1993); Mukamurera (1998). 
“Period or stage of professional life”. Baillauquès and Breuse (1993); Huberman (1989). 
Shock of reality. Altet (2009); Barbier (2004); Nault (1999).  
A “survival” phase. Huberman (1989); Fuller (1969); Katz (1972); Nault 
(2003); Van Manen and Schein (1979). 
A fear of not being competent and efficient. Nault (2007) ; Paquay & al. (2001). 
A period of pressure from the workload, colleagues, and 
management. 
Parmentier & al. (2002). 
A critical stage in their careers. Martineau (2006). 
A “transition” between the initial training and the perceived 
reality in practice. 
Boutin (1999); Eurydice (2002);  
Gervais (1999); Mukamurera (2008).  
A tool for mobilizing reflexive attitudes on practice. Andrews (1987); Feiman and Nemser (2003). 
A development opportunity to act professionally. 
 
Capra and Arpin (2008); Martineau and Paresseau (2003);  
Portelance and Durand (2006).  
A factor of emotional support. Wittorski (2010). 
Into a new professional community. Mukamurera (1998, 2005); Ricoeur (2004). 
Thus, employability seems to be all at once an interactive process of building knowledge and skills (Martineau & 
Mukamurera, 2010), a non-linear dynamic process of socialization at work, and professionalism and identity 
transformation (Dubar, 1996; Gold, 1996; Louvet & Baillauquès, 1992).   
 
2.2   Synthesis of research on employability education  
 
Scientific research on the employability of inspectors of education in Morocco is almost non-existent, despite their 
training having been dispensed since 1976.  
At the international level, we can say that there were always more or less informal programmes of integration in 
education, but it is only in the last forty years that we have become interested in programmes of formal integration 
in North America. In 1980, in the United States, only one state had a formal programme of employability education. 
In 1984, only four states had one (Duron, 2000), while in 2000, 28 states had adopted such a programme (Boyer, 
2003). 
In Quebec, the question of employability has arisen more recently. The interest began with questions about the 
probationary period, especially from the 1990s (King & Peart, 1992). These experimental projects on employability 
prefer individual or collective coaching of beginners. Depending on the environment, this takes various forms, 
including formal and informal meetings, assistance in practice, thematic workshops, hospitality activities, telephone 
support and educational support (Mukamurera, 1998). 
In Japan, novices are supported by reducing their workload and administrative tasks (Maulding, 2002). The law in 
Japan stipulates that novices should receive not less than 60 days of training in the workplace and not less than 30 
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days of training outside. There are at least two periods per week to be observed or to observe colleagues, and at least 
three times for consultations. These consultations allow the development of trading strategies, sharing, and 
discussion of the difficulties encountered (Shimahara & Sakai, 1995). 
In addition, in Belgium and France, many researchers address employability through the relationship of training 
graduates with the educational community. Maroy (2002) shows, for example, that the climate of relations between 
beginners and managers or colleagues is more important than the physical working conditions, such as the quality of 
the premises or equipment.  
In Switzerland, the respondents to a questionnaire administered by Akkari and Tardif (2006) mentioned the 
challenges to their workload, lack of landmarks, conflict management, relationships with colleagues and 
administration. These difficulties are in the same direction as those identified by Lefresne (2000) following an 
investigation by the Canton of Geneva. 
After this brief scientific review, we find ourselves facing a paradoxical pattern, which tends to spread across the 
United States, Quebec, Switzerland, Belgium, France and a little less in Japan. 
This literature describes four aspects of the employability of novice inspectors: the ergonomic conditions of the 
profession are generally unfavourable and marked by methodological and logistical precariousness (Portelance, 
2004); the integration strategies deployed remain ill-defined and no better exploited; the initial and continuing 
training gaps (Mukamurera, Dezutter, & Uwamariya, 2004); and professional relationships (Dubar, 2000). 
 
3. Methodology 
The methodological approach in this study is exploratory, qualitative, and correlationally descriptive (Cohen & 
Manion, 1994; McMillan & Schumacher, 2006). A total of 26 novice inspectors voluntarily participated in this 
study. They are all male, from the same class of 2011, and their age varies between 32 and 46 years.  
Thus, three data collection tools were used according to the principle of triangulation (Silverman, 2004; 2006; 
2009): 
         - A diary delivered to 26 participants to transcribe their notes, remarks, and reflections about their experience 
of their first year of insertion;  
         - A questionnaire administered to 26 novices, consisting of 48 items including 8 open questions and 40 Likert 
scales (Keeves & Lakomski, 1999);  
         - An individual semi-structured interview (Selltiz, Wrightsman, & Cook, 1977), conducted with 20 beginner 
inspectors only. 
These three tools had been validated previously by a mixed jury of four experienced inspectors and two trainers 
from the CNFIE. The quantitative data analysis was performed by different statistical treatments: percentages, 
frequency distribution, and processing correlational. For qualitative data, we used the inductive analysis approach 
(Blais & Martineau, 2007; Van der Maren, 1996). 
 
4. Results  
In the assessment of their first-year experience of employability, the respondents felt that their experience was: 
successful (38%), somewhat successful (26%), very successful (11%), or unsuccessful (25%). 
In general, a little over a third of the respondents (38%) feel integrated, satisfied with their professional conditions, 
and appreciated by their superiors and colleagues. In addition, the older novice inspectors are, the more their 
satisfaction with employability increases.  
Statistically, there is a significant correlation between the sense of personal competence of the novice inspector and 
the satisfaction in the first-year experience of professional integration: 64% of the respondents who are satisfied 
with their first year of experience attribute their success to their professional effectiveness.   
For all the respondents, without exception, there is no formal device for support and guidance for novice inspectors, 
and only individual and informal initiatives are present, but remain very inadequate.   
Of the novices, 42% mention that the activity most used by experienced peers to facilitate their integration is to 
invite them to participate in various activities, not necessarily professional: union, associative, or family activities. 
A total of 43% of our subjects feel isolated and left to themselves, and they are afraid to reveal their uncertainties 
and the difficulties encountered in practice. They are often not keen to seek help because they may be perceived as 
incompetent.  
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Among the respondents, 33% bemoan the fact that they have been given the worst tasks, residual tasks, and 
education districts that experienced inspectors do not want, or the worst group of teachers to supervise.   
Regarding their initial training at the CNFIE, one inspector in three (35%) believes his initial training to be less 
vocational, and that it does not prepare students sufficiently for entry into the profession of inspector.  
A total of 29% of the novice inspectors say they have suffered from the workload imposed on them in addition to 
their main duty of supervision. They have performed tasks for which they were not trained – business writing, full 
support of all responsibilities, and the duties of the inspector job – since taking office. Anyway, more is always 
asked of novices! 
Just over half, 51%, of the respondents report that they have difficulties or a lack of competence in the methodology 
of administrative writing for data sheets, audit, and inspection reports.  
In addition, 44% of novices say that they have shortcomings in meeting facilitation skills and project educative 
management. 
Regarding the ergonomic and relational conditions, and the constraints of employability, 37% of the respondents 
feel that their colleagues (experienced inspectors) are the main factor contributing to the success of their 
employability, as opposed to 29% who believe that management is the main factor for success, while 34% believe 
that the two actors (administration and colleagues) influence the success of their integration.  
An inspector in two states has had at least one interpersonal conflict with peers or superiors.  
For 89% of novices, the transition from student inspector status to inspector status is more demanding in terms of 
psychological commitment, responsibility, and decision-making compared with the context of the training course.   
On the other hand, the principal component analysis (PCA) aggregates the obstacles and constraints of entry to the 
inspection profession into three categories: 
        - Methodological difficulties (41%): no procedures manual or guide for education inspectors (22%); difficulty 
keeping administrative documents (reports and paperwork) (41%); planning of inspection and audit activities, 
monitoring and evaluation of education projects (14%); teachers assigned management and supervision(23%);    
       - Difficulties in the daily exercise of the profession or ergonomic conditions (30%). These constraints are 
administrative, organizational, and material: overwork (42%) and lack of resources (58%);  
       - Relationship problems (29%): conflicting interpersonal relationships with colleagues (38%) and/or with 
administration (21%) or not particularly friendly (26%) or not at all friendly relations (15%). 
Regarding the strategies for supporting and accompanying employability, our respondents appeal for the 
implementation of the following programme: 
             - mentoring or e-mentoring (46%); 
             - tutoring or e-tutoring (31%); 
             - training and development in real and practical situations (23%).  
As for the content of the continuing training programme, three components are frequently desired: the job 
description of inspector, a manual or guide for inspectors, and information on techniques, tools, and working 
methods.   
 
 
5. Discussion  
The total satisfaction with inspection is the most significant indicator of successful professional integration (SPI) 
during the first year of entry to the inspection profession. Other indicators of SPI are, in order, the ergonomic 
conditions of work, the technical and methodological efficiency of the novice, and his collaborative relationship 
with his peers and the administrative hierarchy (collaborative leadership).  
The perception of novice inspectors about their first year of experience in professional integration are in agreement 
with the results of the research by Martineau and Passereau (2007) and Portelance, Mukamurera, Martineau, and 
Gervais (2008).   
According to our analysis, the most important difficulties among beginner inspectors concern the component 
“Pedagogical and methodological problems” (41%), which confirms the study by Stercke De Hare et al. (2010) 
stating that beginners are particularly interested in methodological and pedagogical support. Apparently, in 
inspection, some tasks are beyond the initial training that inspectors receive at the CNFIE Rabat, including how to 
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run a meeting and how to write a report, etc. Training programmes for inspectors would form excellent beginner 
inspectors, but do not guarantee the quality of their employability.  
We can also assume that the forms of training do not allow them to know enough about the “realities in practice” 
and the contours of the job of inspector. These results corroborate well with the findings of Hahn, Besson, Collin, 
and Geay (2005).  
Then, there are ergonomic and material difficulties that remain important, but are more specific and do not require 
extended support, as is the case for the pedagogical and methodological difficulties (Tardif & Lessard, 2002).  
The unfavourable ergonomic conditions place the novice inspector in a phase of eternal beginner (Saujat, 2004), and 
sometimes this reinforces the sense of incompetence in technical, methodological, and relational tasks. The work of 
inspectors could be considered as situated action, contextualized practice, and an activity that is grasped in progress 
(in action) (Oliveira Marques, 2004).  
Finally, there are relationship problems that are less intense than the other two categories, but still influential. This 
brings us back to the work of Bowlby (1979) on attachment theory and its impact on employability, initiated by 
Holmes (1993) and adopted by Evelyne Bouteyre (2004), in which he analyses the professional relations in insisting 
that the human environment demonstrates strong adversity. 
 
5. Conclusion  
In conclusion, our subjects did not receive any formal support programmed of employability. It seems difficult to 
guarantee or succeed if only relying on the initial training. It is an interactive non-linear process that starts at the 
training centre, but continues as a professional in the workplace. 
In this regard, induction programmes for novice inspectors must be a logical and formal extension of their initial 
training. They can be a solution to the shortcomings resulting from their training. The latter is insufficient and 
somewhat in line with the practical realities of inspection, hence the need to strengthen the training at the 
pedagogical, methodological, and practical levels.  
Basically, the study concluded three categories of factors affecting the employability of novice inspectors: 
pedagogical and methodological difficulties; ergonomic, organizational, and material difficulties; and, finally, 
relationship problems.  
As regards the recommended strategies to promote the integration of beginner inspectors, our respondents summed 
these up in the following actions: 
            - Enact some laws of obligation to provide support programmes for employability within the AREF4 and 
delegations; 
            - Establish programmes of mentoring (or e-mentoring) and of tutoring (or e-tutoring);   
            - Provide a support group for beginners with experienced inspectors or a learning community or peer 
support; 
           - Develop a checklist, manual, or handbook for beginners; 
            - Prepare guides for managers at the AREF, provincial delegates, and experienced inspectors involved in 
mentoring or tutoring novices. 
The jump from student status to inspector status or from beginner to expert requires, first, initial training in line with 
the inspector job profile and support for employability allowing beginners to adhere to the inspection culture and 
build their professional references. Second, some form of professional support and ongoing training is necessary to 
complete inspectors’ training throughout their career.     
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